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Abstract

The promotion of quality higher education through decolonising pedagogical
practice remains a primary concern in higher education contexts. However, the
contemporary neoliberal university project reinforces Eurocentric cultural
standardisation through the continued hegemony of colonial languages that
prioritise global marketability over local epistemic relevance. This critical
decolonial conceptual article explores the structural relationships among
language intellectualisation, classroom translanguaging and the broader
mandate of epistemic justice in South African higher education. Drawing on
Ngtigi wa Thiong’0’s conceptualisation of decolonisation and scholarship on
decoloniality, the article analyses how indigenous languages can be
conceptually reconstructed as essential pedagogical interventions to confront
market-driven standardisation of knowledge that systematically marginalises
the cultural identities of African students. Moving beyond an empirical critique
of Eurocentric practices, the article theorises a framework for a transformative,
translingual pedagogy to delineate how bridging the gap between students’
indigenous linguistic repertoire and academic discourses fosters cultural
heritage. Ultimately, the article provides a conceptual synthesis demonstrating
that a multilingual shift can challenge the market-driven logic that views
language as a commodity. Such a shift is necessary for fostering social equity
and ensuring that the higher education sector serves as an emancipatory,
pluriversal space that provides epistemic access for all students.
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Munyaradzi

Introduction

Linguistic imperialism and Eurocentric pedagogical practices in postcolonial African
higher education continue to compromise the linguistic and educational rights of
multilingual students (Skutnabb-Kangas and Phillipson 2017; Smith 2021). Media of
instruction policies that enforce the hegemony of English and other Western languages
systematically marginalise indigenous knowledge systems, trapping African
universities in a profound existential crisis (Hlatshwayo 2021; Kumalo 2020; Madadzhe
2019). This crisis is compounded by the contemporary neoliberal university project,
which commodifies education and prioritises global marketability and institutional
rankings over local epistemic relevance. Within this market-driven logic, language is
treated as a commercial asset rather than as a tool for human liberation (Munyaradzi
2024; Ndlovu and Woldegiorgis 2024).

More than 30 years after the demise of apartheid, South African higher education faces
multifaceted transformation imperatives. The 2015-2016 student protest movements
underscored the urgency of decolonising curricula to reflect the lived experiences of
historically marginalised students. While the South African government responded with
progressive policy adjustments, specifically the amended Language Policy Framework
for Higher Education Institutions (DHET 2020), implementation remains impeded by
institutional resistance and persistent conformity to Eurocentric standards (Madondo
2023; Theledi and Masote 2024). Consequently, in the South African higher education
context, English continues to dominate teaching, learning and research at the expense
of indigenous languages (Viriri and Ndimande-Hlongwa 2023).

This critical decolonial conceptual article argues that the intellectualisation of African
indigenous languages is not merely a logistical or linguistic task, but also a political
imperative for achieving epistemic justice. Drawing on Ngiligi wa Thiong’o’s
conceptualisation of decolonising the mind and contemporary decolonial literature, the
article critically examines how indigenous languages serve as an essential pedagogical
intervention for epistemic access in the South African context. The article moves
beyond a descriptive critique of Eurocentric language hegemony to articulate a
transformative, translingual pedagogy. The article demonstrates how reclaiming
indigenous linguistic repertoires disrupts the neoliberal commodification of
knowledges, fosters inclusivity, and provides epistemic access for all students.

To ensure analytical rigour and prevent theoretical conflation, it is important to delineate
the core concepts in this article, namely epistemic justice, epistemic access, language
intellectualisation, translanguaging, and transformative translingual pedagogy. They
form a dynamic, interlocking continuum that moves from macro-political ethical
mandates and institutional policies to the operational classroom framework. By
mapping the boundaries between these concepts, the article reveals how macro-
structural scaffolding and micro-level human agency converge to disrupt the market-
driven logic of the neoliberal university.
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At the ethical political level of the continuum is the concept of epistemic justice.
Drawing on decolonial theory, epistemic justice refers to the radical recognition of
historically marginalised speakers as legitimate knowers (Kerfoot and Bello-
Nonjengele 2023), a process that requires the cultivation of collective interpretive
resources to accurately represent their lived experiences and cultural heritages without
distortion (Fricker 2007). In this article, it is an antithesis to colonial knowledge erasure
and linguistic marginalisation that paves the way for epistemic access aligned with the
transformative ideals of equality and dignity as promulgated in the South African
Constitution (RSA 1996). At institutional and pedagogical levels, epistemic access
serves as the practical gateway through which students meaningfully and critically
participate, understand and independently produce academic knowledge (Khooi et al.
2020). While traditional institutional discourses often limit epistemic access to additive,
tokenistic exercises, such translation of Eurocentric knowledge archives into local
words (Xulu-Gama and Hadebe 2022; Zembylas 2018) and epistemic access under a
decolonial framework requires that the curriculum is demystified and transformed to
allow students to engage with it as human participants.

To bridge the gap between epistemic justice and the daily realities of the academy, the
article uses language intellectualisation as macro-structural scaffolding, which entails
the deliberate development of terminology, academic registers, and institutional use
needed for language to effectively function in knowledge production, scientific
research, and formal administration (Dlamini 2023; Khumalo 2017; Prah 2017).
Ultimately, this builds the baseline linguistic capital necessary for the generation of
autonomous African theories. While intellectualisation provides institutional resources
and structural validation on a macro-scale, translanguaging represents a fluid, natural
pedagogic strategy that allows use of a speaker’s integrated linguistic repertoire to
negotiate meaning, rejecting the idea of viewing languages as static, separate rigid boxes
(Garcia and Wei 2014; Too 2023).

The nexus where these concepts intersect is the transformative translingual framework
proposed in this article. A transformative translingual pedagogical approach
intentionally synthesises macro-level language intellectualisation with micro-level
translanguaging dynamics to transform tokenistic epistemic access into authentic
epistemic justice. The article first articulates the methodology, before discussing the
value of indigenous languages, to further contextualise an emancipatory translingual
pedagogical approach in the South African context.

The Conceptual Methodology

To rigorously interrogate the intersection of language, power and market-driven
imperatives in South African higher education, this article adopts a critical decolonial
conceptual analysis. Conceptual analysis does not necessarily collect new empirical
data, although it may analyse existing empirical or documentary material (Lourie and
McPhail 2024; Shizha 2012). In this article, this methodology functions as an analytical
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tool to expose how coloniality and neoliberal logics are structurally embedded within
seemingly neutral institutional pedagogical policies. Decolonial critical conceptual
analysis operates on the premise that concepts are not passive instruments of thought,
but active sites of political struggle that can either reinforce systemic subjugation or that
serve as vectors for human liberation.

To ensure analytical rigour, the literature selection followed a purposeful, critical
sampling strategy. The selection corpus targeted foundational decolonial theoretical
insights from Global South scholars such as Wa Thiong’o, Mignolo, Ndlovu-Gatsheni
and sociolinguists such as Garcia and Wei (2014), Canagarajah (2017), and Makalela
(2015; 2021). The sources were selected based on their relevance to illuminate the
intersection of language policy, marketisation, and epistemic equity in postcolonial and
Global South contexts.

The analysis followed a dialectical synthesis protocol where these concepts were not
merely juxtaposed but also actively cross examined. Specifically, the macro-structural
critiques of coloniality and neoliberal marketisation were mapped against the micro-
level sociolinguistic fluidities of translanguaging. This synthesis served to reconcile the
tension between the structural constraints of the corporate university and the agential,
linguistic resistance, revealing that linguistic boundary keeping is a direct apparatus of
epistemic exclusion. I read and evaluated the selected sources and was guided by a
central research question: how can reclamation of indigenous linguistic repertoires
disrupt neoliberal commodification of knowledge and provide epistemic access within
the post-apartheid university?

The article moves from critique to framework construction through an iterative process
of epistemic de-linking (Mignolo and Walsh 2018). First, the descriptive critique
exposes how current institutional language policies operate as compliance mechanisms
that treat indigenous languages as translation tokens. Second, by moving beyond this
negative critique, the analysis inverts these institutional deficits into agentic assets,
using Wa Thiong’0’s concept of re-membering to conceptually assemble the fractured
components of student identity. This inductive theoretical leap informed the
construction of the transformative translingual pedagogy framework, translating
abstract decolonial resistance into operational classroom dimensions, such as lecture
hall mechanics, assessment design and knowledge co-creation. The proposed
framework was evaluated conceptually using three specific qualitative benchmarks,
namely internal theoretical consistency, explanatory adequacy, and political-epistemic
viability. This methodology does not seek to establish detached, objective abstractions.
Instead, it uses critical decolonial conceptual analysis to build a solid theoretical bridge
spanning the critique of Eurocentric linguistic hegemony to the articulation of an
emancipatory translingual praxis. This advances the mandate of education as a practice
of freedom.
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Consequently, blending decolonial critique with a translanguaging framework moves
the analysis beyond abstract theory (Makalela and Da Silva 2023). It grounds the
critique directly in the material realities of South African lecture halls, exposing how
the structural hegemony of English and Afrikaans fractures student recognition
(Mbirimi-Hungwe and Matariro-Mutanha 2024) while actively reclaiming academic
autonomy from neoliberal commodification.

Cultural and Epistemic Dimensions of African Indigenous Languages

Culture entails the totality of values, beliefs and practices that govern a community
(Hantrais 1998; Makuvaza and Shizha 2017; Shava and Manyike 2018). As
Wa Thiong’o (1993, 60) observes, “culture is a product of its people’s history and
language is the primary repository of that history”. Thus, African indigenous languages
are not just instruments of communication. They are core architectures of African
identity, embodying unique traditions, philosophies, and worldviews (Theledi and
Masote 2024). In his seminal text, Decolonising the Mind, Wa Thiong’o (1986)
emphasises that language preserves a people’s collective memory and knowledge
systems. Through oral traditions and storytelling rituals, each generation retrieves
historical values, and transmits intellectual wealth across generations. Conversely, the
exclusion and marginalisation of indigenous languages from higher education practices
fractures the collective memory, resulting in cultural alienation and epistemic erasure
for multilingual students (Mkhize 2016).

Teaching and learning through indigenous languages constitute a deliberate act of
resistance against Eurocentric dominance and erasure of memory. Lamentably, many
educational stakeholders in postcolonial African contexts continue to defend
Eurocentric language policies, operating in what Quijano (2007) and Mignolo (2011)
refer to as coloniality, increasingly exacerbated by the neoliberal university project
which reduces language to a commodity (Munyaradzi 2024). Within this market-driven
paradigm, English is valorised as the exclusive language of global capital and
institutional rankings, while indigenous languages are dismissed as economically non-
viable or unscientific. Clinging to these Eurocentric media of instruction such as English
and Afrikaans under the guise of global marketability traps South African higher
education in a state of linguistic subjugation.

As Idung (2015), Makalela (2015; 2021), and Wa Thiong’o (2016) argue, indigenous
languages hold vast reserves for African philosophy and wisdom that Eurocentric
metrics often misrecognise. Achieving this shift in the South African higher education
context requires more than policy revisions. It demands an ontological and
epistemological restructuring of the academy (Makuvaza and Shizha 2017; Ngara
2007), looking beyond the colonial archive to develop indigenous theories that allow
Africa to find its own solutions to its own problems (Dei 2011). Integrating African
ontological and epistemological springboards into pedagogy is an essential pre-requisite
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for achievement of epistemic justice and for fostering genuine academic success among
linguistically diverse students.

Ngtigi WaThiong’o on Decolonisation and the Language Question

Ngtigi Wa Thiong’o (1986) posits that colonialism is not just a political or economic
phenomenon, but also a fundamental cultural one that systematically oppresses othered
societies by imposing Eurocentric languages while devaluing indigenous languages. To
ground his framework analytically, it is necessary to acknowledge that Wa Thiong’0’s
arguments emerged from the post-independence crises of East Africa in the 1970s and
1980s, where the adoption of English by African elites was viewed as an ongoing
subjugation of the peasantry and an erasure of national consciousness (Wa Thiong’o
1986; 2016). In adopting his concepts for contemporary South African higher education,
the article does not assume that his structural framework directly resolves local language
planning challenges. Instead, Wa Thiong’o’s work is valuable for South Africa in as
much as it frames language choices as active sites of power, a phenomenon sociological
literature refers to as epistemicide (De Sousa Santos 2014). Rather than treating
epistemicide as a rhetorical label, this article conceptualises it as the institutionalised
marginalisation, and sometimes destruction, of localised, non-Westernised interpretive
repertoires.

Also, a critical conceptual task of this article is to unpack Wa Thiong’o’s concept of re-
membering. Re-membering refers to the reconstruction of cultural memory severed by
colonial violence (Ndlovu-Gatsheni 2018; Wa Thiong’o 1986) as a legitimate vehicle
of scholarship. Because European memory was intentionally planted on the colonised
African mind through colonial naming and education systems (Shava and Manyike
2018), uprooting or re-membering, it requires deliberate adoption of ontological
subversion to affirm language reclamation. As Wa Thiong’o (1993, vii) observes,
“moving the centre ... will contribute to freeing nationalism, class, race and gender ...
and true humanism can flower among the peoples of the earth rooted in the histories and
cultures of the different peoples”. Because memory anchors human aspirations across
time and place (Chilisa 2012; Smith 1999), intellectualising indigenous languages for
teaching and learning serves as a valid decolonising pedagogical practice that shifts the
levels of unequal social structures of the postcolonial order (Shizha 2012). Re-
membering entails reclaiming, reconstructing and validating indigenous knowledge
systems and languages, a process that mirrors Linda Smith’s (1999) Kaupapa Maori
framework of reclamation. The adoption of Kaupapa Maori to the South African context
can result in an African paradigm, a comprehensive assertion of the sovereignty of
African indigenous languages and knowledges. Treating language as an aesthetic and
conceptual tool would allow South African higher education to transcend neoliberal
commodification by fostering genuine social transformation (Wa Thiong’o 1993).

However, language reclamation may become rigid if it merely seeks to create static
monolingualism that mimics colonial principles (Mawonga and De Souza 2026). That
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is where translanguaging serves as a vital pedagogical vehicle to bridge the reclamation
of language with students’ lived realities. It does so by shifting from politically bounded,
rigid, standard languages to fluid communicative repertoires of the speakers themselves
(Garcia and Wei 2014). The translanguaging intervention should move beyond the
tendency of limiting indigenous African languages as mere tools for translating
Eurocentric knowledge (Cakata 2023). An uncritical translation-only approach is
restrictive and serves the market-driven logic of the neoliberal academy that reduces
language to a commodified, cosmetic token of inclusion while leaving Eurocentric
epistemic dominance flourishing. The use of indigenous languages exclusively to
translate Eurocentric concepts reinforces the myth that African languages lack inherent
theoretical grounding to generate independent thought (Kaya and Seleti 2013). Thus,
translanguaging does not automatically lead to epistemic justice or decolonisation. It
becomes a mechanism of decolonisation if it is structurally supported by language
reclamation, otherwise it could remain a temporary coping mechanism that leaves
unchallenged the dominance of English and Afrikaans text and assessment structures.

Investing in indigenous languages allows universities to cultivate spaces where students
develop a strong intellectual affinity for their own heritages (Heugh 2018; Mabela and
Ditsele 2024). Within South African university contexts, this could be achieved by
implementing translingual practices that empower students to conceptualise, theorise,
and produce knowledge through their integrated linguistic repertoires.

Navigating Structural Barriers to Indigenous Intellectualisation

Implementing African indigenous languages as primary intellectual vehicles within
South African higher education presents complex logistical and structural challenges.
Conventional critiques frequently cite the difficulty of managing hyper-diverse,
multilingual classrooms alongside a chronic deficit of educational resources (Charamba
2023; Mbirimi-Hungwe 2023).

To circumvent the rigid, orthodox boundaries of politically constructed languages in
South Africa’s diverse university spaces, progressive scholars such as Canagarajah
(2017) and Ndhlovu and Makalela (2021) advocate a shift towards translanguaging
pedagogical practices. A translingual pedagogical practice functions as a disruptive,
decolonial tool (Wei 2016) that allows students to fluidly utilise their entire linguistic
repertoires in the classroom, breaking down Eurocentric linguistic barriers (Garcia and
Wei 2014) and fostering immediate epistemic access. Beyond pedagogy, the structural
development of the languages themselves remains a site of intense contestation
(Kaschula and Maseko 2014). To build necessary academic terminology, Owolabi
(2006) proposes a pragmatic approximating process (PAP). This framework requires
linguists, philosophers, scholars, and educationists to collaborate across three distinct
phases, namely explanation, pondering, and approximation, which are guided by the
pillars of exhaustiveness, precision, and consistency. However, PAP should not be
reduced to a tool for uncritical translation of Eurocentric knowledge archives (Cakata
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2023). Rather, this article positions technical intellectualisation as a foundational
stepping stone and a process to equip indigenous languages with the baseline register
necessary to generate autonomous African theories and philosophies.

Furthermore, efforts to address terminology deficit through macro-level harmonisation
of orthographies (Prah 2017) face localised resistance. In the South African context,
merging mutually intelligible speech forms usually risks exacerbating historical,
colonial-era ethnic divisions (Finlayson and Madiba 2002; Theledi and Masote 2024).
To bypass this impasse, universities could strategically embed intellectualisation within
initial teacher education programmes that immerse student teachers in translingual
methodologies to create sustainable pipelines (Alexander 2003). These future educators
would, in turn, join the basic education sector equipped to teach and assess in indigenous
languages, normalising their use long before students reach the tertiary level of
education.

In examining the landscape of South African higher education, the transition towards
multilingualism is not entirely without precedent. Notable institutional efforts include
the University of KwaZulu-Natal pioneering dual language policy (Dlamini 2022),
Rhodes University development of trilingual glossaries (Kaschula 2021; Kaschula and
Maseko 2014), and the University of South Africa’s (Unisa’s) systematic African
language initiatives that led to the launch of the recent 2025 multilingual language
policy at the institution (Unisa 2025). However, a critical decolonial lens reveals that
these progressive attempts remain severely constrained by the overarching neoliberal
architecture. While these institutions successfully draft progressive language policies
on paper, actual classroom implementation is often characterised by a lack of material
resources and professional development for tutors, and a corporate institutional culture
that continues to elevate academic prestige through monolingual English benchmarks
(De Swaan 2023; Kaschula 2021; Ndimande-Hlongwa and Ndebele 2017).
Consequently, such institutional endeavours often devolve into what scholars call
administrative compliance practices (Cele 2021; Madadzhe 2019; Makoni 2017;
Namakula, Kimani, and Kadenge 2025) rather than transformative sites. This
underscores the dire need to move beyond top-down policy mandates towards an active,
classroom-level translingual praxis.

Towards Epistemic and Cognitive Injustice in South African Higher
Education

Within contemporary South African university contexts, epistemicide is actively
sustained through the continued hegemony of English and Afrikaans as primary media
of instruction. This linguistic hegemony serves as a major conduit for coloniality,
ensuring that Eurocentric ways of knowing continue to be universalised while
indigenous knowledge systems are rendered subaltern, primitive, and invisible (Ndlovu
2014). In this context, the struggle for language rights across South Aftrica’s 26 public
universities is intricately bound to the broader political project of cognitive justice, a

8



Munyaradzi

concept which asserts that authentic social transformation cannot occur without the
recognition of the diversity of knowledges that exists globally.

The manifestation of epistemic injustice in the neoliberal South African university can
be comprehensively mapped using Fricker’s (2007) foundational framework. This
framework differentiates between testimonial justice and hermeneutical justice. In the
context of historically “white” universities in the country, the institutions undergo
complex language transitions. Testimonial injustice occurs when a speaker’s credibility
is deflated due to structural prejudices against their linguistic identities, accent or
dialect. Building on this critique, Ndofirepi and Gwavaranda (2018) have argued that
African universities function as colonial implants where Eurocentric structural
prejudices systematically de-legitimise indigenous linguistic identities, creating a
testimonial credibility deficit that mischaracterises multilingual “black™ students as
intellectually deficient and in need of academic remediation. The institutional
devaluation reflects a profound hermeneutical injustice as it relies on rigid, Westernised
academic registers that produce an interpretive gap that excludes lived experiences and
cognitive styles of marginalised speakers from the broader politics of knowledge
production (Hungwe and Ndofirepi 2022). Multilingual “black” students who enter
these institutions are often subjected to this credibility deficit. Because they may lack
native fluency or specific academic registers in English or Afrikaans, their intellectual
contribution, lived experiences and cognitive capabilities are systematically
undervalued by lecturers and institutional structures as those of deficit people who
require remediation and academic development (Munyaradzi 2025). At its worst, the
deficit model shifts the blame for academic failure from the Eurocentric institutions to
the marginalised student, reinforcing a racialised and class-based knowledge hierarchy
that associates intellectual capacity exclusively with Westernised linguistic
performance.

Hermeneutical injustice, conversely, manifests when a particular society lacks
collective interpretive resources to make sense of marginalised groups of people,
consequently disadvantaging them in both social and academic lives (Fricker 2007). In
aneoliberalised South African university where the curriculum and media of instruction
remain overwhelmingly Eurocentric, bi/multilingual students suffer from a profound
hermeneutical injustice since they are compelled to conceptualise their cultural values
and lived experiences through Eurocentric concepts and vocabularies (Munyaradzi
2025), a process that Wa Thiong’o (1986) identifies as viewing oneself from the outside
through a looking glass provided by Europe. Because the collective interpretive
resource of the South African university is monopolised by Western archives, the
pedagogical practices leave the multilingual student epistemically housed, unable to
render their unique, historical and ontological realities intelligible within formal
academic discourse.

The dual manifestation of epistemic injustice is further compounded by coloniality of
knowledge that separates the world into producers and those whose function is to
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provide data (Mignolo 2011). English and Afrikaans are positioned as primary media
of high-level conceptualisation, abstract theorisation, and scientific innovation. Thus,
nine official African indigenous languages recognised by the South African
Constitution are relegated to the private and peripheral space. This division reinforces
the Eurocentric myth that Western languages possess an inherent, universal capacity for
scientific thought, while African indigenous languages are structurally limited to
emotional, descriptive, or unscientific functions. This foregrounds linguistic apartheid
that denies cognitive justice to the majority of the student body, thereby blocking
epistemic freedom (Ndlovu-Gatsheni 2018), the right of the marginalised students to
think, theorise, and write from their own geographical, historical, and linguistic
locations.

The contemporary neoliberalisation of South African higher education acts as a tentacle
for forms of epistemic and cognitive injustices (Munyaradzi 2025; Ndlovu and
Woldegiorgis 2024). The South African university currently operates under dual
pressure. It has to respond to the democratic mandate for demographic transformation
while simultaneously functioning as a corporate enterprise that fiercely competes for
global institutional ranking systems that are fundamentally Eurocentric. To elevate and
maintain their standing within the global marketplace, South African universities
encounter intense structural pressure to valorise English as the language of human
capital and global marketability. As a result, the intellectualisation of African languages
is often dismissed by university managers operating under the market-driven logic as a
costly, inefficient and economically non-viable obstacle to global competitiveness
(Mugwaze 2025; Munyaradzi 2024). In that global competitiveness, most universities
in Africa often treat language as an economic asset to be leveraged for institutional profit
and prestige. In South Africa, and under the neoliberal university management, the
national policy directives, such as the DHET amended language policy framework for
public higher education, are relegated to tokenistic compliance mechanisms (Council
on Higher Education 2025; Mugwaze 2025) that redefine students as consumers whose
linguistic repertoire is framed for liability that hinders their integration into the Global
North.

To challenge this convergence of coloniality and neoliberalism, the South African
academy should embrace De Sousa Santos’s (2014) call for an ecology of knowledges
premised on the radical recognition that all knowledges are incomplete and that no
single language or culture can claim a monopoly on understanding human existence.
Adopting an ecology of diverse knowledges demands a pluriversal space where
different linguistic and epistemological frameworks engage in horizontal, non-
hegemonic dialogue (Wa Thiong’o 2025). Nevertheless, implementing an ecology of
such knowledge systems in South African higher education is difficult without the
systematic intellectualisation and pedagogical integration of indigenous languages.

When a South African university excludes indigenous languages from its lecture halls,
it actively enforces a cognitive blockade against the unique ethics, values, and
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ecological wisdom embedded within those languages (Alexander 2003; Ndlovu-
Gatsheni 2018; Spivak 1988). A practical example is the African indigenous concept of
ubuntu, a philosophy of relational humanity and communal ethics. When ubuntu is
passed through the filtering mechanism of English translation to be considered
academically valid within the South African research structures, its radical and
transformative essence is diluted, co-opted and forced to conform to Western
individualistic paradigms (Makalela 2021; Mbirimi-Hungwe 2021). Such a concept
demands to be studied, debated, and developed within and through the indigenous
languages that gave them birth to retain their full theoretical and transformative
potential. Mapping epistemic and cognitive justice in the neoliberalised South African
university illuminates that language policy is a central battlefield for the liberation of
postcolonial education.

Achieving social transformation requires dismantling the corporate, market-driven logic
that views language as a commodity. Language should be embraced as an indispensable
tool for epistemic liberation, democratic access, and cognitive justice. Only when
African indigenous languages are fully integrated as valid, self-sustaining vehicles of
scientific research and pedagogical practice can the South African university transcend
its apartheid past and its neoliberalised present, transforming itself into an authentic,
pluriversal space of freedom to all knowers.

Towards a Framework for Transformative, Translingual Pedagogy in
Action

To move beyond a purely descriptive critique of Eurocentric linguistic hegemony, South
African higher education should transition towards an actionable, disruptive classroom
praxis. This article articulates a framework for a transformative translingual pedagogy
(TTP), an approach to teaching and learning that strategically coordinates
multilingualism to achieve epistemic justice (McKinney and Tyler 2024). TTP does not
assume that translanguaging is inherently decolonial since simple multilingual mixing
may easily be co-opted if underlying institutional structures remain unchanged. TTP
becomes decolonial by actively confronting three variables that govern classroom
dynamics: the classroom power relations, assessment practices, and lecturer
competencies (Chimbunde and Brown 2026; Rakgogo 2024). The implementation of
TTP requires a radical restructuring of three core areas of academic life, namely lecture
hall mechanics, assessment design, and knowledge co-creation.

The traditional university lecture hall as a site of linguistic apartheid is disrupted when
TTP is implemented. Rather than treating the occasional use of indigenous languages
as an accident or forbidden lapse in disciplines, lecturers and academics should
intentionally design bilingual and multilingual interactions (Madiba 2024). For
example, a lecturer introducing complex, abstract theories could alternate between
languages to maximise conceptual depth (Mbirimi-Hungwe 2023). A core theoretical
concept could be introduced in English, followed by structured, small-group discussions

11



Munyaradzi

where students use their indigenous languages to untangle, debate, and apply the
concept to their lived experiences (Mbirimi-Hungwe 2023; Yafele 2021). The groups
then report back to the broader class, fluidly blending their indigenous linguistic
repertoires with formal academic discourse (McKinney and Tyler 2024). Such a fluid
movement ensures that students are no longer passive spectators struggling with either
English or Afrikaans as a second or third language register. They become active agents
who use their primary languages as high-level tools for critical thought and cognitive
processing. This pedagogical shift depends on lecturer competencies. While lecturers in
diverse classrooms do not need to be completely fluent in every language present in a
classroom, they should possess critical multilingual awareness. This awareness helps to
create a safe conversational environment and to step back as the absolute linguistic
authority to validate students’ fluid communicative practices as legitimate forms of
cognitive processing (Garcia and Wei 2014). Such a shift promotes classroom power
balance, transforming students from passive spectators struggling with a second or third
language register into active agents of knowledge production.

Assessment Design and De-linking from Monolingual Gatekeeping

Translanguaging in classroom discussion remains less effective if the final assessment
remains strictly monolingual. To shift from a deficit evaluation model to an epistemic
one, institutions should counter exclusionary gatekeeping of monolingual English or
Afrikaans examinations as models that operate on a deficit paradigm and that exclude
marginalised students. To accommodate this linguistically, translanguaging in
assessment would allow students to shuttle “between all their existing linguistic
resources” (Ngubane 2026, 1) to demonstrate what they know and what they can do
with language. This shift aligns with contemporary decolonial frameworks for academic
writing that advocate structural overhaul in curriculum and assessment to disrupt
Eurocentric monolingual gatekeeping and foster epistemic plurality (Nendauni 2026).
Under a TTP framework, continuous assessment tasks should be redesigned to allow
students to synthesise and write assignments drawing from multiple linguistic resources.
Across their linguistic spectrum, for high-stakes examinations, institutions should invest
in the development of multilingual examination papers where questions are presented
alongside standardised translations in regionally dominant African languages. Although
this is a rigorous method, it guarantees epistemic access, ensuring that a student’s
academic success reflects their actual intellectual capacity rather than their level of
fluency in English or Afrikaans.

Knowledge Co-creation and Restructuring Language Status

Finally, a transformative pedagogy must resist neoliberal co-option, as identified by
Cakata (2023), where indigenous languages are merely used to translate Western
thought. TTP addresses this trap by positioning students and academics as co-creators
of autonomous African knowledge, thereby elevating the socio-economic and
intellectual status of African indigenous languages. This can be achieved through
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collective generation of discipline-specific multilingual glossaries and the
documentation of oral knowledge archives. Within specific modules, students and
lecturers or academics can collaborate to build running, digital glossaries that map
complex academic terms to indigenous concepts. Such a process directly implements
Owolabi's (2006) pragmatic approximation process, but elevates it by asking questions
such as how does this concept change, expand or shift when viewed through an African
ontological lens? Furthermore, research and postgraduate assignments could
incorporate oral histories, interviews conducted in indigenous languages, and
community struggles recorded without Western mediation. By archiving and elevating
these contributions as valid academic literature, TTP directly challenges the coloniality
of knowledge, shifting the university from a mono-cultural Western archive into a
pluriversal epistemic space. This structural transformation ensures TTP survives the
market-driven logic of university management, provided that institutions support these
initiatives with funding and embedded translingual methodologies within teacher
education pipelines so that TTP becomes the baseline standard of education before
students reach tertiary levels of education (Alexander 2003).

Conclusion

The article provides a conceptual analysis demonstrating that the intellectualisation of
African indigenous languages is not a minor operational adjustment, but a fundamental
structural pre-requisite for achieving epistemic justice and social transformation in the
post-apartheid South African academy. By moving beyond descriptive critiques of
Eurocentric hegemony, the article has developed a theoretical synthesis that bridges
macro-level language planning and micro-level classroom interactions. This synthesis
reveals that while macro-level language intellectualisation provides institutional
resources and structural validation necessary for indigenous languages to generate
independent thought, micro-level translanguaging serves as the fluid vehicle through
which multilingual students negotiate and assert their identity as legitimate knowers and
knowledge creators. The central contribution of the article is the framework for a
pedagogy, which theorises how the South African university can move beyond token
compliance mechanisms. TTP addresses the underlying power dynamics of the lecture
hall, delinks forms of assessment from monolingual gatekeeping, and elevates the
intellectual status of indigenous languages through co-creation of autonomous African
knowledge. Ultimately, the TTP framework demonstrates that resisting the market-
driven, corporate logic of the neoliberal university requires more than an additive
inclusion of languages. It demands an ontological and epistemological restructuring of
pedagogical spaces. By structurally leveraging fluid translingual practices and backing
them with robust institutional resources, South African universities can transcend the
colonial past and corporate present, transforming the academy into an inclusive,
pluriversal space of freedom for all knowers.

13



Munyaradzi

References

Alexander, N. 2003. “The African Renaissance and the Use of African languages in Tertiary
Education”. PRAESA Occasional Papers 13. Cape Town: PRAESA.

Cakata, Z. 2023. “The Place of Indigenous African Languages in the New Curriculum: An
African Psychology Case Study”. South African Journal of Higher Education 37 (3): 43—
58. https://doi.org/10.20853/37-3-4855.

Canagarajah, S. 2017. Translingual Practices and Neoliberal Policies. Cham: Springer.
https://doi.org/10.1007/978-3-319-41243-6.

Cele, N. 2021. “Understanding Language Policy as a Tool for Access and Social Inclusion in
South African Higher Education: A Critical Policy Analysis Perspective”. South African
Journal of Higher Education 35 (6): 25-46. https://doi.org/10.20853/35-6-3730.

Charamba, E. 2023. “Translanguaging as Bona Fide Practice in a Multilingual South African
Science Classroom”. International Review of Education 69: 31-50.
https://doi.org/10.1007/s11159-023-09990-0.

Chilisa, B. 2012. Indigenous Research Methodologies. Thousand Oaks: Sage.

Chimbunde, P., and B. Brown. 2026. “Towards a Decolonised University in South Africa:
Filling the Blanks”. Higher Education Policy: 1-17. https://doi.org/10.1057/s41307-026-
00452-4.

Council on Higher Education. 2025. “Report of the Independent Task Team on Higher
Education, Institutional Autonomy and Academic Freedom”.
https://www.che.ac.za/publications/research/task-team-higher-education-institutional-
autonomy-and-academic-freedom-heiaaf.

Dei, G, ed. 2011. “Revisiting the Question of Indigenous”. In Indigenous Philosophies and
Critical Education: A Reader, 21-33. New York: Peter Lang.

De Sousa Santos, B. 2014. Epistemologies of the South: Justice Against Epistemicide. London:
Paradigm Publishers.

De Swaan, A. 2023. “The Language Predicament of South African Universities in a Global
Perspective”. Language & Communication 89: 17.
https://doi.org/10.1016/j.langcom.2022.12.003.

Department of Higher Education and Training (DHET). 2020. Language Policy Framework of
Higher Education Institutions. Government Printers. Pretoria.
https://www.gov.za/sites/default/files/gcis_document/202011/43860gon1160.pdf.

Dlamini, P. 2022. “Intellectualization of Indigenous Languages of South Africa: Translation
Twists and Turns”. 2018 International Conference on Multidisciplinary Research. 225—
240. https://doi.org/10.26803/MyRes.2022.19.

14


https://doi.org/10.20853/37-3-4855
https://doi.org/10.1007/978-3-319-41243-6
https://doi.org/10.20853/35-6-3730
https://doi.org/10.1007/s11159-023-09990-0
https://doi.org/10.1057/s41307-026-00452-4
https://doi.org/10.1057/s41307-026-00452-4
https://www.che.ac.za/publications/research/task-team-higher-education-institutional-autonomy-and-academic-freedom-heiaaf
https://www.che.ac.za/publications/research/task-team-higher-education-institutional-autonomy-and-academic-freedom-heiaaf
https://doi.org/10.1016/j.langcom.2022.12.003
https://www.gov.za/sites/default/files/gcis_document/202011/43860gon1160.pdf
https://doi.org/10.26803/MyRes.2022.19

Munyaradzi

Finlayson R., and M. Madiba. 2002. “The Intellectualisation of the Indigenous Languages of
South Africa: Challenges and Prospects”. Current Issues in Language Planning 3 (1): 40—
61. https://doi.org/10.1080/14664200208668036.

Fricker, M. 2007. Epistemic Injustice: Power and the Ethics of Knowing. Oxford: Oxford
University Press. https://doi.org/10.1093/acprof:0s0/9780198237907.001.0001.

Garcia, O., and L. Wei. 2014. Translanguaging: Language, Bilingualism, and Education. New
York: Palgrave MacMillan. https://doi.org/10.1057/9781137385765.

Hantrais, L. 1989. “The Undergraduate’s Guide to Study Languages”. London: CILT.
https://eric.ed.gov/?1d=ED343384.

Heugh, K. 2018. “Conclusion: Multilingualism, Diversity and Equitable Learning: Towards
Crossing the Abyss”. In The Multilingual Edge of Education, edited by P. Van Avermaet,
S. Slembrouck, K. VanGorp, S. Sirens, and K. Maryns, 341-367. London: Palgrave
Macmillan. https://doi.org/10.1057/978-1-137-54856-6 15.

Hlatshwayo, M. N. 2021. “The Ruptures in Our Rainbow: Reflections on Teaching and
Learning Practices in the Time of #RhodesMustFall”. CRiSTaL: Critical Studies in
Teaching and Learning 9 (2): 1-18. https://doi.org/10.14426/cristal.v9i2.492.

Hungwe, J. P., and A. P. Ndofirepi. 2022. “A Critical Interrogation of Paradigms in Discourse
on the Decolonisation of Higher Education in Africa”. South African Journal of Higher
Education 36 (3): 54-71. https://doi.org/10.20853/36-3-4587.

Idung, G. E. 2015. “African Culture and Values”. Phronimon 16 (2): 97-111.
https://doi.org/10.25159/2413-3086/3820.

Kaschula, R. H. 2021.Languages, Identities and Intercultural Communication in South Africa
and Beyond. London: Routledge. https://doi.org/10.4324/9780429345982.

Kaschula, R. H., and P. Maseko. 2014. “The Intellectualisation of African Languages,
Multilingualism and Education: A Research-based Approach”. Alternation Special Edition
13: 8-35. https://alternation.ukzn.ac.za/wp-content/uploads/2025/11/02-Kaschula-F-
min.pdf.

Kaya, V., and Y. N. Seleti. 2013. “African Indigenous knowledge Systems and Relevance of
Higher Education in South Africa”. International Journal: Comparative Perspectives 12
(1): 30—44. https://www.studocu.com/row/document/arba-minch-university/computer-
architecture-and-organization/gcv-rpbet-hx-89bzb914yv0-1jq262ez5tmyg-amec-r3buj-xct-
8e-werk-z6gis-yjro2tpq-gpp-lhg-lte-n4dek 73-wyzetxon-3qi-qr-
wespd/30062219?sid=054cdfbf-0ce7-4e0b-ac18-0c77d5a50e791792424759.

Kerfoot, C, and B. O. Bello-Nonjengele. 2022. “Towards Epistemic Justice: Constructing
Knowers in Multilingual classrooms”. Applied Linguistics 44 (3): 462—484.
https://doi.org/10.1093/applin/amac049.

15


https://doi.org/10.1080/14664200208668036
https://doi.org/10.1093/acprof:oso/9780198237907.001.0001
https://doi.org/10.1057/9781137385765
https://eric.ed.gov/?id=ED343384
https://doi.org/10.1057/978-1-137-54856-6_15
https://doi.org/10.14426/cristal.v9i2.492
https://doi.org/10.20853/36-3-4587
https://doi.org/10.25159/2413-3086/3820
https://doi.org/10.4324/9780429345982
https://alternation.ukzn.ac.za/wp-content/uploads/2025/11/02-Kaschula-F-min.pdf
https://alternation.ukzn.ac.za/wp-content/uploads/2025/11/02-Kaschula-F-min.pdf
https://www.studocu.com/row/document/arba-minch-university/computer-architecture-and-organization/gcv-rpbet-hx-89bzb914yv0-1jq262ez5tmyg-amec-r3buj-xct-8e-wcrk-z6gis-yjr62tpq-gpp-lhg-lte-n4dek73-wyzetxon-3qi-qr-wespd/30062219?sid=054cdfbf-0ce7-4e0b-ac18-0c77d5a50e791792424759
https://www.studocu.com/row/document/arba-minch-university/computer-architecture-and-organization/gcv-rpbet-hx-89bzb914yv0-1jq262ez5tmyg-amec-r3buj-xct-8e-wcrk-z6gis-yjr62tpq-gpp-lhg-lte-n4dek73-wyzetxon-3qi-qr-wespd/30062219?sid=054cdfbf-0ce7-4e0b-ac18-0c77d5a50e791792424759
https://www.studocu.com/row/document/arba-minch-university/computer-architecture-and-organization/gcv-rpbet-hx-89bzb914yv0-1jq262ez5tmyg-amec-r3buj-xct-8e-wcrk-z6gis-yjr62tpq-gpp-lhg-lte-n4dek73-wyzetxon-3qi-qr-wespd/30062219?sid=054cdfbf-0ce7-4e0b-ac18-0c77d5a50e791792424759
https://www.studocu.com/row/document/arba-minch-university/computer-architecture-and-organization/gcv-rpbet-hx-89bzb914yv0-1jq262ez5tmyg-amec-r3buj-xct-8e-wcrk-z6gis-yjr62tpq-gpp-lhg-lte-n4dek73-wyzetxon-3qi-qr-wespd/30062219?sid=054cdfbf-0ce7-4e0b-ac18-0c77d5a50e791792424759

Munyaradzi

Khooi, S., W. Mucha, C. Pesch, and C. Wielenga. 2020. “Epistemic (in)justice and
Decolonisation in Higher Education: Experiences of a Cross-site Teaching Project”. Acta
Academics 52 (1): 54-75. https://doi.org/10.18820/24150479/aa52i1/sp4.

Khumalo, L. 2017. “Intellectualisation Through Terminology Development”. Lexikos 27: 252—
264. https://www.scielo.org.za/scielo.php?script=sci_arttext&paid=S2224-
00392017000100011&Ing=en&tIng=en.

Kumalo, S. H. 2020. “Resurrecting the Black Archive Through the Decolonisation of
Philosophy in South Africa”. Third World Thematics: A TWQ Journal 5 (1): 1-18.
https://doi.org/10.1080/23802014.2020.1798276.

Lourie, M., and G. McPhail. 2024. “A Realist Conceptual Methodology for Qualitative
Educational Research: A Modest Proposal”. New Zealand Educational Studies 59: 393—
407. https://doi.org/10.1007/s40841-024-00344-4.

Mabela, M., and T. Ditsele. 2024. “Exploring Intellectualisation of South African Indigenous
Languages for Academic Purposes”. Literator 45 (1): 1-10.
https://doi.org/10.4102/1it.v45i1.1980.

Madadzhe, R. N. 2019. “Using African Languages at Universities in South Africa. The
Struggle Continues”. Stellenbosch Papers in Linguistics Plus 58: 205-218.
https://doi.org/10.5842/58-0-843.

Madiba, M. 2024. “Translanguaging as a Decolonial Pedagogic Strategy for South African
Universities”. African Perspectives of Research in Teaching and Learning Journal 3 (8):
110-121. https://doi.org/10.70875/v8i3article9.

Madondo, S. H. 2023. “The Implementation of Tertiary Education Language Policy: A Case
Study of the Language Policy of the University of KwaZulu-Natal Pietermaritzburg
Campus”. PhD Diss., University of KwaZulu-Natal. https://research space.ukzn.ac.za.

Makalela L, and K. A. da Silva. 2023. “Translanguaging and Language Policy in the Global
South: Introductory Notes”. Revista Brasileira de Linguistica Aplicada 23 (1): ¢33203.
https://doi.org/10.1590/1984-6398202333203.

Makalela, L. 2015. “Moving Out of Linguistic Boxes: The Effects of Translanguaging
Strategies for Multilingual Classrooms”. Language and Education 29 (3): 200-217.
https://doi.org/10.1080/09500782.2014.994524.

Makalela, L. 2021. “Multilingual Literacies and Technology in Africa: Towards Ubuntu
Digital Translanguaging”. In Rethinking Language Use in Digital Africa: Technology and
Communication in Sub-Saharan Africa, edited by L. Makalela and G. White, 3—18. Bristol:
Multilingual Matters. https://doi.org/10.21832/9781800412316-003.

16


https://doi.org/10.1080/23802014.2020.1798276
https://doi.org/10.4102/lit.v45i1.1980
https://doi.org/10.5842/58-0-843
https://doi.org/10.70875/v8i3article9
https://research/
https://doi.org/10.1590/1984-6398202333203
https://doi.org/10.1080/09500782.2014.994524
https://doi.org/10.21832/9781800412316-003

Munyaradzi

Makoni, M. 2016. “Mixed Reactions to New University Language Policies”. University World
News, July 8.
https://www.universityworldnews.com/post.php?story=20160706120904383.

Makuvaza, N., and E. Shizha. 2017. “Introduction: Re-thinking Education in Postcolonial Sub-
Saharan Africa—Post-millennium Development Goals”. In Re-thinking Education in
Postcolonial Sub-Saharan Africa in the 21st Century: Post-millennium Development
Goals, edited by E. Shizha and N. Makuvaza, 1-14. Rotterdam: Sense Publishers.
https://doi.org/10.1007/978-94-6300-962-1 1.

Mawonga, S., and B. De Souza. 2026. “Multilingualism and Transformation in South African
Higher Education Language Policy Framework: A Bacchian Analysis”. Transformation in
Higher Education 11: a727. https://doi.org/10.4102/the.v11i0.727.

Mbirimi-Hungwe V. 2021. “Translanguaging as an Act of Emancipation: Rethinking
Assessment Tools in Multilingual Pedagogy in South Africa”. Per Linguam 37 (1): 97—
108. https://doi.org/10.5785/37-1-930.

Mbirimi-Hungwe, V. 2023. “Promoting Multilingualism Through Translanguaging in South
African Classrooms”. Journal for Language Teaching 57 (1): 120.
https://doi.org/10.56285/j1tVol57iss1a5273.

Mbirimi-Hungwe, V., and M. Matariro-Mutanha. 2024. “Translanguaging and Decolonisation
in South African Higher Education: Embracing Multilingual Pedagogies”. JOLLT Journal
of Languages and Language Teaching 12 (4): 2156-2166.
https://doi.org/10.33394/jollt.v12i4.11126.

McKinney, C., and R. Tyler. 2024. “(Trans)Languaging-for-learning: A Perspective from the
South”. Reading & Writing 15 (1): 1-11. https://doi.org/10.4102/RW.v15i1.508.

Mignolo, W. 2011. The Darker Side of Western Modernity: Global Futures, Decolonial
Options. Durham: Duke University Press.

Mignolo, W. D., and C. E. Walsh. 2018. On Decoloniality: Concepts, Analytics, Praxis.
Durham: Duke University Press. https://doi.org/10.1215/9780822371779.

Mkhize, D. 2016. “Mediating Epistemic Access Through Everyday Language Resources in an
English Language Classroom”. Southern African Linguistics and Applied Language
Studies 3 4(3): 227-240. https://doi.org/10.2989/16073614.2016.1250355.

Mugwaze, F. 2025. “Reclaiming Academic Autonomy in South African Higher Education:
Decolonial Multilingualism as Counter-hegemonic Praxis Against Neoliberal Market
Forces”. Education for Social Change 14 (2): 147-157. https://doi.org/10.17159/2221-
4070/v14n2al0.

Munyaradzi, J. 2024. “Neoliberalism in South African Higher Education Language Policy: A
Decolonial Perspective”. Transformation in Higher Education 9: a395.
https://doi.org/10.4102/the.v9i0.395.

17


https://www.universityworldnews.com/post.php?story=20160706120904383
https://doi.org/10.1007/978-94-6300-962-1_1
https://doi.org/10.5785/37-1-930
https://doi.org/10.56285/jltVol57iss1a5273
https://doi.org/10.33394/jollt.v12i4.11126
https://doi.org/10.4102/RW.v15i1.508
https://doi.org/10.1215/9780822371779
https://doi.org/10.2989/16073614.2016.1250355
https://doi.org/10.17159/2221-4070/v14n2a10
https://doi.org/10.17159/2221-4070/v14n2a10
https://doi.org/10.4102/the.v9i0.395

Munyaradzi

Munyaradzi, J. 2025. “Theorising Views of Bilingual Undergraduate Students on English-
Medium Policy at a University in South Africa”. Educational Research for Social Change
14 (2): 230-244. https://doi.org/10.17159/2221-4070/v14n2al6.

Namakula, H., W. Kimani, and E. Kadenge. 2025. “Disrupting Monolingual Practices: The
Role of Multilingualism as a Pedagogy of Possibility in Writing Centres”. Critical Studies
in Teaching and Learning 13 (SI1): 126—150. https://doi.org/10.14426/cristal.v131.2702.

Ndhlovu, F., and L. Makalela. 2021. Decolonising Multilingualism in Africa: Recentering
Silenced Voices from the Global South. Bristol: Multilingual Matters.
https://doi.org/10.21832/9781788923361.

Ndimande-Hlongwa, N., and H. Ndebele. 2017. “Embracing African Languages as
Indispensable Resources Through the Promotion of Multilingualism”. Per Linguam 33 (1):
67-82. https://doi.org/10.5785/33-1-692.

Ndlovu, M. 2014. “Why Indigenous Knowledges in the 21st Century? A Decolonial Turn”.
Yesterday and Today 11: 84-98.
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2223-
03862014000100006&Ing=en&tlng=en.

Ndlovu, S., and E. T. Woldegiorgis. 2024. “Neoliberal Labyrinth: Epistemic Freedom and
Knowledge Production in Higher Education in the Global South”. Transformation in
Higher Education 9:a412. https://doi.org/10.4102/THE.v9i0.412.

Ndlovu-Gatsheni, S. 2018. Epistemic Freedom in Africa: Deprovincialisation and
Decolonisation. London: Routledge. https://doi.org/10.4324/9780429492204.

Ndofirepi, A. P., and E. Gwavaranda. 2018. “Epistemic (in)Justice in African Universities: A
Perspective of the Politics of Knowledge”. Educational Review 71 (5): 581-594.
https://doi.org/10.1080/00131911.2018.1459477.

Nendauni, L. 2026. “Towards a Decolonial Approach to Academic Writing in South African
Multilingual Universities”. Education as Change 30: 20254.
https://doi.org/10.25159/1947-9417/20254.

Ngara, C. 2007. “African Ways of Knowing and Pedagogy Revisited”. Journal of
Contemporary Issues in Education 2 (2): 7-20. https://doi.org/10.20355/C5301M.

Ngubane, N. 2026. “Translanguaging in Assessments: Perspectives on the Strategies and
Implications for Multilingual Classrooms”. Southern African Linguistics and Applied
Language Studies 44 ( 1): 1-11. https://doi.org/10.2989/16073614.2025.2474113.

Owolabi, K. 2006. “Nigeria’s Native Language Modernization in Specialized Domains for
National Development: A Linguist’s Approach”. Inaugural Lecture, University of Ibadan,
June 29. Tbadan: Universal Akada Books (Nig.) Ltd.
https://searchworks.stanford.edu/view/6839020.

18


https://doi.org/10.17159/2221-4070/v14n2a16
https://doi.org/10.14426/cristal.v131.2702
https://doi.org/10.21832/9781788923361
https://doi.org/10.5785/33-1-692
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2223-03862014000100006&lng=en&tlng=en
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2223-03862014000100006&lng=en&tlng=en
https://doi.org/10.4102/THE.v9i0.412
https://doi.org/10.4324/9780429492204
https://doi.org/10.1080/00131911.2018.1459477
https://doi.org/10.25159/1947-9417/20254
https://doi.org/10.20355/C5301M
https://doi.org/10.2989/16073614.2025.2474113
https://searchworks.stanford.edu/view/6839020

Munyaradzi

Prah, K. 2017. “The Intellectualisation of African Languages for Higher Education”.
Alternation Journal 4 (2): 215-225. https://doi.org/10.29086/2519-5476/2017/v24n2all.

Quijano, A. 2007. “Coloniality and Modernity/Rationality”. Cultural Studies 21 (2-3): 168—
178. https://doi.org/10.1080/09502380601164 353.

Rakgogo, T. 2024. “A Linguistic Evaluation of the South African Higher Education Sector: A
Reflection on 30 Years of Democracy (1994-2024)”. Transformation in Higher Education
9: 1-14. https://doi.org/10.4102/THE.v910.342.

Republic of South Africa. 1996. Constitution of the Republic of South Africa. Pretoria:
Government Printers. https://www.gov.za/documents/constitution/constitution-republic-
south-africa-1996-04-feb-1997.

Shava, S., and T. V. Manyike. 2018. “Decolonial Role of African Indigenous Language”.
Indilinga: African Journal of Indigenous Knowledge Systems 17 (1): 36-52.
https://hdl.handle.net/10520/EJC-fe647aa43.

Shizha E. 2012. “Linguistic Independence and African Education and Development”. In The
Dialectics of African Education and Western Discourses: Counter-Hegemonic
Perspectives, edited by H. K. Wright and A. A. Abdi, 14-162. New York: Peter Lang
Publishers. https://link.springer.com/chapter/10.1007/978-94-6209-770-4_11.

Skutnabb-Kangas, T., and R. Phillipson. 2017. Language Rights. Volume 2. Language Policy
in Education: Violations or Rights for All? London: Routledge.
https://research.cbs.dk/en/publications/language-rights-volume-ii-language-policy-in-
education-violations/.

Smith, J. 2021. “Child Language Acquisition and Sociolinguistic Variation”. In Sociolinguistic
Variation and Language Acquisition Across the Lifespan. Series: Studies in Language
Variation, edited by A. Ghimenton, A. Nardy, and P. Chevrot, 12—19. Amsterdam: John
Benjamins Publishing Company. https://doi.org/10.1075/silv.26.01smi.

Smith, L. 1999. Decolonizing Methodologies: Research and Indigenous Peoples. New Y ork:
Zed Books Ltd. https://nycstandswithstandingrock.wordpress.com/wp-
content/uploads/2016/10/linda-tuhiwai-smith-decolonizing-methodologies-research-and-
indigenous-peoples.pdf.

Spivak, G. C. 1988. “Can the Subaltern Speak?” In Marxism and the Interpretation of Culture,
edited by C. Nelson and L. Grossberg, 271-313. Chicago: University of Illinois Press.

Theledi, K., and S. Masote. 2024. “Indigenous Language Policy in Academic Writing at South
African Higher Education: The Issue of Publishing and Accessing Scientific Materials in
Setswana”. African Journal of Inter/Multidisciplinary Studies 6 (2): 1-10.
https://doi.org/10.51415/ajims.v6i1.1339.

19


https://doi.org/10.29086/2519-5476/2017/v24n2a11
https://doi.org/10.4102/THE.v9i0.342
https://www.gov.za/documents/constitution/constitution-republic-south-africa-1996-04-feb-1997
https://www.gov.za/documents/constitution/constitution-republic-south-africa-1996-04-feb-1997
https://link.springer.com/chapter/10.1007/978-94-6209-770-4_11
https://research.cbs.dk/en/publications/language-rights-volume-ii-language-policy-in-education-violations/
https://research.cbs.dk/en/publications/language-rights-volume-ii-language-policy-in-education-violations/
https://doi.org/10.1075/silv.26.01smi
https://nycstandswithstandingrock.wordpress.com/wp-content/uploads/2016/10/linda-tuhiwai-smith-decolonizing-methodologies-research-and-indigenous-peoples.pdf
https://nycstandswithstandingrock.wordpress.com/wp-content/uploads/2016/10/linda-tuhiwai-smith-decolonizing-methodologies-research-and-indigenous-peoples.pdf
https://nycstandswithstandingrock.wordpress.com/wp-content/uploads/2016/10/linda-tuhiwai-smith-decolonizing-methodologies-research-and-indigenous-peoples.pdf
https://doi.org/10.51415/ajims.v6i1.1339

Munyaradzi

Too, W. K.2023. “‘People Are Already Doing it’—Malaysian English Language Teachers’
Perceptions on Translanguaging”. Asian Englishes 25 (2): 192-205.
https://doi.org/10.1080/13488678.2023.2214769

University of South Africa (Unisa). 2025. Institutional Multilingual Language Policy Launch:
Multilingual Language Policy Implementation: The Nerve-centre of the Africanisation
Agenda. Pretoria: Unisa.

Viriri, E., and N. Ndimande-Hlongwa. 2023. “African Languages as Medium of Assessment in
the Teaching of Indigenous Languages in Higher Education: A Paradigm Shift”. Journal
for Language Teaching 57 (2): Article 5836. https://doi.org/10.56285/j1tVol57iss2a5836.

Wa Thiong’o, N. 1986. Decolonizing the Mind: The Politics of Language in African Literature.
Nairobi: Heinemann.
https://www.humanities.uci.edu/sites/default/files/document/Wellek Readings Ngugi Qu
est_for Relevance.pdf.

Wa Thiong’o, N. 2009. Something Torn and New: An African Renaissance. New York: Basic
Civitas Books. https://sahistory.org.za/sites/default/files/archive-
files/ngugi_wa_thiongo something torn and new an_afrbook4you.org .pdf.

Wa Thiong’0, N.1993. Moving the Centre: The Struggle for Cultural Freedoms. Suffolk:
James Currey. https://doi.org/10.1163/2031356X-0090304007.

Wa Thiongo, N. 2016. Secure the Base: Making Africa Visible in the Globe. London: Seagull
Books. https://doi.org/10.1017/asr.2018.121

WaThiong’o, N. 2025. Decolonising Languages and Other Revolutionary Ideas. New Y ork:
Allen Lane.

Wei, L. 2016. “New Chinglish and the Postmultilingualism Challenge: Translanguaging ELF
in China”. Journal of English as a Lingua Franca 5: 1-25. https://doi.org/10.1515/jelf-
2016-0001.

Xulu-Gama, N., and S. Hadebe. 2022. “Language of Instruction: A Critical Aspect of
Epistemological Access to Higher Education in South Africa”. South African Journal of
Higher Education 36 (5): 291-307. https://doi.org/10.20853/36-5-4788.

Yafele, S. 2021. “Translanguaging for Academic Reading at a South African University”.
Southern African Linguistics and Applied Language Studies 39 (4): 404—424.
https://doi.org/10.2989/16073614.2021.1981767.

Zembylas, M. 2018. “Decolonial Possibilities in South African Higher Education:
Reconfiguring Humanizing Pedagogies as/with Decolonising Pedagogies”. South African
Journal of Education 38 (4).
https://www.sajournalofeducation.co.za/index.php/saje/article/view/1699/814

20


https://doi.org/10.56285/jltVol57iss2a5836
https://www.humanities.uci.edu/sites/default/files/document/Wellek_Readings_Ngugi_Quest_for_Relevance.pdf
https://www.humanities.uci.edu/sites/default/files/document/Wellek_Readings_Ngugi_Quest_for_Relevance.pdf
https://sahistory.org.za/sites/default/files/archive-files/ngugi_wa_thiongo_something_torn_and_new_an_afrbook4you.org_.pdf
https://sahistory.org.za/sites/default/files/archive-files/ngugi_wa_thiongo_something_torn_and_new_an_afrbook4you.org_.pdf
https://doi.org/10.1163/2031356X-0090304007
https://doi.org/10.1017/asr.2018.121
https://doi.org/10.1515/jelf-2016-0001
https://doi.org/10.1515/jelf-2016-0001
https://doi.org/10.2989/16073614.2021.1981767

